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Major Advisor: Dr. Trevor Turner 
Other Advisors: Dr. Phillip Bradley 
Dr. Sidney Rabsatt 
Dissertation dated December, 1988 
The purpose of this study was to investigate the relationship 
of parental involvement, parents income, and parents level of 
education in students achievement in academic work. The basic 
thesis was to what degree parent a 1 involvement affect students 
academic achievement in reading, mathematics achievement concept 
scores, mathematics problem scores, and mathematics computation 
scores. 
The sample consisted of 73 elementary and 104 middle school 
students who were randomly selected from three elementary and three 
low middle to high predominantly white suburban public schools in 
Douglas and Henry County, 174 of their parents 7 of their homeroom 
teachers and their 4 principals. Data were collected with 
questionnaires. Parents' questionnaires measured parent involvement 
variables. Parental involvement measured the number of times 
parents helped with homework, the number of minutes spent each time 
the student was helped, the number of times parents attended PTSA, 
conferences, and parental involvement in school development. The 
parenta 1 involvement questionnaire a 1 so investigated other home 
variables such as level of income, martial status, sex of parent 
and the level of income of the family. Data was statistically 
analyzed using Pearson correlation coefficient. 
Findings 
1. Academic achievement of second grade students showed the most 
significant academic gains as a result of parental involvement 
in reading, mathematics concepts, and mathematics problems. 
2. Academic achievement of students is enhanced by the level of 
education of the parents. 
3. Academic achievement of students is enhanced by the level of 
parents income. 
4. Higher academic achievement of second, fourth, and seventh 
grade students is often observed with parental involvement in 
school development. 
5. The level of parents' education and parents' income is a positive 
factor in students academic achievement. 
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Today's intricate society has been bombarded with advanced 
techno 1 ogy. It is no 1 onger a place comprised rna in 1 y of sma 11 
country towns and the vast majority of its citizens 1 i vi ng on 
small farms. This society is complex with everchanging values, 
varying 1 ifestyles and economic statuses, high student dropout 
rates and a decline in academic achievement. 
Students, according to Comer (1986} are no more innately 
intelligent or socially and psychologically developed than students 
were 25 to SO years ago. They still need mature, emotionally 
meaningful adults to mediate the information in their environments. 
Given increasing divorce rates, the growing number of single-
parent families and families in which both parents work, and the 
general complexity of modern life, even children of well-educated, 
mi ddl e-el ass parents can come to school unprepared because of 
stress their families are undergoing. This alone can lead to apathy, 
withdrawal, anger and acting out on the part of students, parents 
and teachers (Espenshade, 1983}. 
The increase in parental divorce and separation has had a 
major impact on children's lives. Over the past two decades the 
pro port ion of chi 1 dren 1 i vi ng with two parents has fa 11 en 
2 
dramatically, while the proportion living with only their mother 
has doubled. In 1984, 15 percent of white children and 50 percent 
of black children under age 18 1 ived with their mother only, 
compared with 8 and 29 percent in 1970 {U.S. Bureau of the Census, 
1985). In 1984, 24 percent of Hispanic children lived with only 
their mother. Hofferth {1985) stated if current trends continue, 
between 42 and 70 percent of white children and 86 to 94 percent 
of black children born around 1980 will spend some time in a one-
parent family before reaching age 18. 
Over the past 15 years there has been a substantial increase 
in the labor force participation of women with children under age 
18. In 1985 half of all women with children under age three were 
in the work force, up from one-third in 1975, a 47 percent 
increase in ten years {U.S. Bureau of Statistics, 1985) . As a 
result of this increase, the number of children with employed 
mothers continues to climb. The proportion of children under age 
six with employed mothers, presently half, is expected to reach two-
thirds by 1995, and the proportion of schoo 1-age children with 
employed mothers, presently three-fifths, may rise to three-fourths 
over the next ten years {Hofferth and Phillips, 1986). 
Improving the academic learning of students in secondary 
schools is currently a major concern of American education. The 
much publicized 1983 report by the National Commission on Excellence 
in Education has contributed to this growing concern by bringing 
the public's attention to findings such as these: 
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approximately 13% of all 17-year-olds in the United States today 
can be considered functionally illiterate; the achievement of over 
50% of those classified as gifted is not commensurate with their 
ability; and Scholastic Aptitude Test (SAT) scores evidenced a 
steady decline from 1963 to 1980 (National Commission on Excellence 
in Education, 1983). According to the (U.S. Congressional Budget 
Office, 1986) indicators such as the ITBS, ITED, and SAT scores 
suggest possible improvement in academic achievement, but concerns 
remain. Research has also suggested that the achievement of 
American students is considerably be 1 ow that demonstrated by students 
elsewhere (particularly by students in Japan) in science and 
mathematics (Walberg, 1984). 
Barth (1978) stated educators must continuously seek to order 
and reorder involvement so that parents can provide what they 
alone can best give--love, acceptance, support, consistency, 
discipline, and values. Then schools can offer what they, and 
only they, can best maintain--a learning climate that is orderly, 
caring, flexible, and appropriate to the style and need of each 
child. 
Since students are a product of both the home and the school, 
educators must look at the values students bring with them from 
their various homes, and they must realize that they are not the 
only people influencing the lives of students. Educators must 
continue to search for ways to increase student academic achievement. 
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Educators must utilize all available resources in producing 
highly educated students. They must look at every student 
individually prescribing the best there is for enhancing the 
student's educational opportunities. 
According to Toby and Martinez (1979) the learning process 
involves the whole child, the sum of what he is. The more the 
teacher knows about the child, the better he or she can relate to 
the child. This relationship may contribute greatly to an 
increase in the child's learning. 
Statement of Problem 
The problem of this study was to determine if there was a 
relationship between parental involvement, parents income, level of 
parents education and students achievement to academic work. 
Educational Significance 
Today's society is being changed drastically by modern 
technology and education a 1 demands. These changes are placing 
educational systems in a dilemma. This dilemma is forcing 
educators to look at alternatives to bring about changes in 
academic achievement. Because of this dilemma a school may 
require a change in the organizational structural as well as 
writing some major policies to enhance the educational productivity 
of today's students. 
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Sayler ( 1971) stated the chief characteristic of parenta 1 
involvement is common goals. Parents and teachers form a 
partnership. They may help one another in a general or specific 
way, but none is ever a client, because the relationship is 
mutual. Participants in effective parental involvement programs 
may be strikingly different, each contributing to the relationship 
and control over aspects of work to be done. 
According to Seeley (1982) an immediate advantage of parental 
involvement for education is the assistance it provides in 
escaping the dilemma of whom to blame for educational failure. 
The service of delivery concept of education makes families either 
victims or villians. When learning does not take place, the 
client can blame the provider, and the provider can blame the 
client. 
A major task confronting school personnel and parents is how 
to change a relationship marked by indifference, anxiety, fear, or 
anger into a relationship of mutuality, cooper at ion, trust, and 
support. The element most critical to academic growth may well 
not be the curriculum and finances, but a coalition of parents and 
school personnel working together. 
Most parents want to participate in the learning process; 
many say they would 1 ike to have more guidance and ideas from 
teachers. Likewise, most teachers believe that parent part i ci pat ion 
is important, but many do not know how to involve parents. 
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Researchers say only one-fourth of parents are involved in 
home learning activities. But 80 percent said they could spend 
more time helping their children at home if they received some 
guidance from teachers. In fact, parents believe they should help 
their children when teachers ask them to do so. 
The evidence provided by this study will provide Boards of 
Education and Superintendents with information to be cons ide red 
in student planning and system-wide policies. It will further 
enable educators to draw upon supplemental and adult resources, 
and it will provide insight into the behavior of students. The 
findings will provide insights into the relationship of parental 
involvement and student achievement in academic work. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
The literature produced numerous strategies for getting 
parents involved in the development and education of their 
children. The ration a 1 e for this development is based on the 
belief that as long as parents are the basic ingredient of the 
improvement strategy, students will do better in school. The 
better planned, more comprehensive, and longer lasting that 
involvement, the more effective the schools will be. 
The purpose of this chapter was to review literature relating 
to factors which affect the academic achievement of students 
through parental involvement, income of parents and the education 
of parents. 
An extensive search of the literature examined the effects of 
several variables on academic achievement. The following is a 
discussion of studies which were found to be significant to 
academic achievement in school. 
Parental Involvement 
The goal of parental involvement programs is to produce 
"higher quality pupil performance" as stated by Willmon (1979). 
Zigler (1975) advocated a rationale for parental involvement by 
stating: 
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School people do not determine to a great extent the 
development of children. Families do that, and your three 
hours of nursery and your five or six hours in school day 
clearly did not have the impact that the home life of 
the chi 1 d had in determining what the chi 1 d is to become. 
Schools must quit ignoring the fact and begin developing 
mechanisms that make a reality of some kind of school--family 
cooperation in the education of continuous support systems in 
the home that you could work with as the child goes through 
school--a real partnership. (p. 412) 
Bristor (1987) reported some school systems, individual 
schools, and teachers have organized information and activities to 
provide parents with techniques and confidence for helping their 
children. What parents need most are observational and instructional 
skills which may be encouraged through pamphlets, activities, 
ca 1 endars, workshops, classroom observation, resources, and 
information exchange. 
Epstein (1982) stated there are several benefits perceived or 
expected for the students from the parents from parental involvement 
better basic skills and greater retention of skills over the summer 
because of work conducted at home during the vacation, better 
behavior of students in class, greater number and variety of 
classroom materials developed by parents as home enrichment in 
areas the teacher could not direct, and improved parental self-image 
because of cooperation with the school. 
Bernard Emblem (1983) stated that the most important result 
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of schools and fami 1 i es working together is that it wi 11 
demonstrate to teachers, parents, and chi 1 dren that "teachers do 
not regard themselves as the sole experts in the field of 
learning, and that learning does not only take place at school." 
Melvin and Stallworth stated: 
Parental involvement reinforces the importance of education, 
narrows the gap between educators' and parents' goa 1 s for 
schools, give parents keener insights into their children's 
learning and allows parents to see how the school operates. 
This kind of involvement can give children an increase sense 
of their own destiny and a greater sense of self worth--both 
keys to successful learning. It can allow schools to become 
flourishing sources of education in communities and, in turn, 
reduce failures and ineffectiveness. Finally, it brings the 
home up on more equal footing with schools in the educational 
process. (p. 26) 
Melvin and Stallworth (1984) further stated that children 
whose parents help them at home do better in school. Those whose 
parents participate in school activities are better behaved and 
more diligent in their effort to learn. 
Approaches to Parental Involvement 
According to Beale (1985) strategies for involving parents 
may exist in three categories: Information Exchange, School 
Support, and Home Based Instruction. In information exchange 
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newsletters news may be sent home summarizing events that are to 
take place in a school that month. (2) Monthly calendars may be 
mailed each month from the principal's office, the one page 
calendar highlights upcoming school and community events plus 
make suggestions for parents to fo 11 ow in interacting with their 
children. (3) Information Packets of materials detailing school 
services and including meeting dates, important names and telephone 
numbers, and schoo 1 policies, necessary supp 1 i es, and other pertinent 
information developed and delivered to the parents of first time 
students by parent volunteers and ( 4) Parent-Teacher Conferences 
should be the result of careful planning and diligent effort. 
Birlem and Wiesendanger (1979) suggested setting up a program 
of seminars and lectures: Set up a program of seminars for 
parents whose children are having difficulties with whatever 
courses are being taught. Discuss the children's problems and let 
the parents air their concerns. Make concrete suggestions as to 
what they might do to help their children. A great deal of 
understanding and comfort is gained from hearing comments of 
parents of children with similar difficulties and how they dealt 
with them. 
Have the Parent Teacher Organization present lectures on how 
parents can help children with reading. This type of activity is 
greatly appreciated by the parents. It is also a great break from 
selling cookies and tee shirts to raise money. Talk to parents 
about their concern for their children and how they can help them--
- - --- ----------------, 
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that's the key to an effective Parent Teacher Organization. 
Neidermeyer (1973) conducted a study of strategies to encourage 
parents to become more involved in the education of their children 
using ten kindergarten classes in four inner-city schools. 
This study involved sending home exercises for pre-trained 
parents and a ten-page guide. This study indicated that parents 
did become involved in their children's education. The training 
approach was simple and inexpensive for the school to use and 
could be a useful component of a program containing parents' 
instructional support at home. 
Garrado (1975) conducted an experiment to bridge the gap when 
parents visit the school, and to help parents feel at ease when they 
visit the school. In this experiment parents were invited to the 
schoo 1 once a week after the regular schoo 1 day to visit the 
classroom, to meet other parents and staff, and to assist in 
planning activities for their children. The aim of the program 
was to increase the confidence of parents in the school program, 
and ease the tension of parents when they visited the school. 
Garrado reported more parents did visit the school and seemed to 
be more relaxed. The success of the program seemed to stem from 
the way that parents were received by the school personnel. The 
setting was informal and parents were able to meet other parents 
that they did not know. 
Epstein (1976) suggested that having parents sign children's 
-------------------
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graded papers and fo 1 ders wi 11 keep the parents aware of the 
student's progress. Parents will always have a good idea of grade 
average, parents can see the child's progress or the lack of it, 
and signing mathematics units enables parents to see all of their 
children's daily assignments before they are disposed of without 
the hassle of seeing them every night. Units get signed when the 
test is taken. If the child receives a poor grade, an attached 
sheet should accompany telling the parents to review and study the 
needed skills with their child. The signing insures that the 
parent sees the note. 
Bauche, Vietze and Morris (1973) stated that there are three 
general approaches to parental involvement in schools. They are: 
1. Parent involvement with the sole purpose of assisting 
the parent in the role as educational facilitator for 
their child. 
2. Parent involvement with mutual benefit to parents and to 
the educational program. 
3. Parent involvement in support of the educational 
program. 
Bauch and Morris further stated that the motivating force 
behind encouraging parent involvement differs in each approach: 
accordingly, the admi ni strati ve demands of each approach differ. 
The first approach presupposes a carefully planned program to meet 
the needs of individual parents and children. The outreach is to 
all families or, if not to all families, at least to those who are 
judged to be in greatest need of such support services. In some 
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cases, in-services education will be necessary to educate teachers 
for family diagnosis and assessment. Supervision is a must if 
specialized personnel are employed to insure that they work with 
the teachers. 
Implementing the second approach involves assisting parents 
in fulfilling their role, in addition to the goal of improving 
instructions in the classroom. In this approach the needs of 
parents vis-a-vis their children are balanced and coordinated with 
the needs of the curriculum and the instructional program. 
The third approach to parent a 1 invo 1 vement requires 
considerably less planning, initiation, coordination on the part 
of school personnel than the first two approaches do. 
The Effects of Parental Involvement 
Considerable 1 iterature dealt with the effects of parental 
involvement on achievement. Following is a discussion of some of 
the parental involvement factors which were found to be significant 
to academic success in school. 
Wilson (1985} developed an instrument questionnaire to study 
parents' participation and parents' perceptions of excellence and 
openness of the school. It provided the means for measuring the 
effect of various demographic factors of these variables. The 
questionnaire also provided a means for exploring the separate and 
collective effectiveness of parents' perceptions of openness and 
excellence and selected demographic variables on parenta 1 
--- - --------. 
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participation in the elementary schools. 
The findings showed the nature and degree of parent 
participation and perception of openness and excellence in the 
schools studied. Most of the parent's social participation centered 
around attending school-sponsored events, PTA activities and 
helping at classroom parties. The highest levels of academic 
participation were on matters directly related to the parents' own 
child. Parent participation in academic activities in the 
classroom or school as a whole was limited. 
The study further revealed that the identified demographic 
variables had a limited effect on parents' participation and 
parents' perceptions of the openness and excellence of their 
child's school. The study showed that the length of time a family 
lives at a single address was a significant factor in positively 
affecting parents' participation and their perception of the 
openness and excellence of the child's school. 
The study indicated that meaningful parent participation in 
the schools may enhance educational outcomes for the child by 
increasing motivation and achievement, by aiding in the improvement 
of educational practices, by reducing negative stereotypes toward 
the schools, and by aiding and insuring continued political and 
fi sea 1 support. 
Mahfood (1985) conducted a study which was two-fold: first to 
determine whether professional do deliver services to parents; and 
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secondly, to determine whether more special educators deliver 
services to parents than regular educators. Focusing on the 
Mirror Model of Parental Involvement, developed by Roger Kroth, 
as a de 1 i very system of services and using the percentages of 
involvement as assumed by the model's author, a questionnaire was 
developed to discover actual percentages of involvement of 
professional educators in an urban school district. The population 
was stratified to determine differences between special educators 
delivering services and regular educators delivering services to 
parents. 
The top half of the Mirror Model of Parental Involvement 
(Professional Services) was the section investigated for this 
study. This section was divided into four levels, each identifying 
services to be assuming the percentages in Levels II, III, and IV 
of his model. 
This study revealed that more special educators deliver 
services to parents than regular educators in 1 eve 1 IV. This 
difference was at the 0.05 level of significance. No significant 
differences in delivery of services were found between regular and 
special educators at Level I and II. At level III, it was 
revealed that more Regular Educators deliver services than Special 
Educators. In brief, this study revealed that a great percentage 
of professionals do deliver services to parents, and that in one 
instance more special educators deliver services than do regular 
educators. 
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A major research study conducted by Jack lizard, W. N. 
Schofield, and Jenny Hewison (1982) found that children who 
receive parental help are significantly better in reading attainment 
than comparable children who do not receive parental help. 
National concern for parent involvement is reflected in U. S. 
Department of Education Publications such as First Lessons and 
What Works. First Lessons stated quite pointedly and concisely: 
Parents belong at the center of a young child's education. 
The single best way to improve elementary education is to 
strengthen parents role in it, both by reinforcing their 
relationship with the school and by helping and encouraging 
them in their own critical job of teaching the young. Not 
all teachers are parents, but all parents are teachers. 
Gross (1974) studied parental involvement involving over 800 
students in grades one through six in reading and mathematics. 
Parental involvement consisted of: 
1. providing parents with success reports, via written 
notes, fliers, home visits, and telephone calls; 
2. holding informal parent group discussion; 
3. encouraging parents to contact other parents; 
4. sending home notices of books, films, T.V. programs and 
cultural activities; 
5. sending home ideas for parents to work with children; 
6. recruiting parents to participate in the after school 
parent program; and, 
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7. organizing parent-teacher mini workshops. 
Gross concluded all grades showed a significant increase in 
both reading and math scores. The gains were highest in the early 
grades, with a 20 percent increase in first grade where students 
were reading at grade level, descending steadily to a 5.5 percent 
increase in sixth grade students reading at grade level. 
Herman and Yen (1976) conducted a study of California's Early 
Childhood Education Program to determine (1) whether parent 
involvement is positively related to school outcomes, and (2) the 
relationship among different aspects of parent involvement. 
The study involved 256 students, two second grade classrooms 
and two third grade classrooms randomly selected for the study. 
Outcomes were defined as parent satisfaction (on a 1-5 scale), and 
student achievement, the sum of standardized classroom scores on 
the tests. 
Herman and Yen (1980) stated that their findings showed a 
significant relationship between parent involvement and student 
achievement. The results is positively related to school outcomes 
when parental involvement is carefully organized, with clear 
guidelines for supportive participation. Therefore, to both 
student achievement and parent satisfaction, parent involvement is 
pivotal. 
Matuszek ( 1977) concluded that parental involvement can be 
effective in improving the academic achievement of low socio-
status ethnic minority children. She further stated that parent 
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expectations and supportive activities are crucial to student 
achievement. 
Stearns ( I984), in a compensatory education program, 
speculated on the reasons why parent involvement should affect 
achievement and reasons that the different roles parents play set 
certain chains of events in motion. When parents learn to teach 
their own children, they not only give their children new skills 
but also build their own feelings of competence. This in turn 
motivates the children to perform better, setting a cycle of 
successful reinforcement in motion. She concluded that for parent 
involvement to be effective, it must be carefully organized, with 
clear guidelines for supportive participation. 
Wall ish (I975) conducted an indepth study of the effectiveness 
of the Emergency School Aid Act schools. The parental involvement 
section tried to answer three questions: 
I. How much have the schools attempted to involve parents? 
2. How much are parents actually involved with the school 
and is that involvement related to school effort? 
3. Are differences in the levels of parent involvement 
associated with differences in student achievement? 
In general, the researcher found (I) organizational climate 
(strong administrative leadership and training for new teachers) 
was associated with math gains, (2) parent and community involvement 
was associated with both reading and math gains, and (3) reading 
and math program characteristics were associated with both reading 
and math gains. 
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In her analysis of parent involvement, Wallish concluded (I) 
parents are much more likely to participate in schools where 
teachers indicate that administrators assume responsibility for 
policy, (2) schools where parents are involved in the classroom 
were more successful in raising academic achievement, and (3) 
parent involvement in the school is unrelated to the frequency of 
the school's promotional activities and meetings. 
Norma Radin (1972) studied pre-kindergarten children who were 
divided into three matched groups--one group with no parent 
involvement and another with medium parent involvement. At the 
end of the first year there were no significant differences among 
children in the various groups; but after two years there were 
significantly greater gains in I.Q. for the two groups with 
parental involvement. Radin concluded these gains are attributed 
to changes in the parents' perception of themselves as teachers of 
their own children. 
Karraker (1972) conducted a study to determine whether the 
mathematics performance of sixteen students in three second grade 
classes could be improved by enlisting the rewarding power of the 
parents. Parents were informed of the program by three methods, 
and the children's performance of math exercises over forty days 
and under varied circumstances was recorded. 
Parents were asked to choose a reward their child would like 
to have and to give the reward to the child when presented with a 
----------
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daily report card showing that his performance either matched or 
exceeded his previous day's performance. 
The results of the study indicated during the time when 
rewards were being offered all children improved their performance; 
when the rewards were withdrawn, children's performance slacked 
off. The results did not vary according to how the parents were 
informed of the program. 
Brookover (1977) in a study of Michigan elementary schools 
found greater parental involvement in white than in black schools, 
but only in black schools was high involvement associated with high 
achievement. 
Cooper (1984) investigated children's attitudes toward parent 
involvement in schools. The study was designed to compare the 
attitudes of first, third, and fifth grade children toward parental 
involvement. 
Data from a 17 item child questionnaire administered to 
first, third, and fifth grade boys and girls in a sample of 20 
schools in the Atlanta Metropolitan areas were analyzed to 
address the two purposes. A total of 1,271 children participated 
in the study. 
Principal factor analyses were used to extract factors which 
were rotated by the direct oblimin method. Following the 
isolation, identification, and interpretation of the factors, 
factor comparisons were made to determine whether the factors of 
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children's attitudes toward parent involvement were related to 
differences in sex and grade level. 
The results of the principal factors analyses indicated that 
attitudes among first, and fifth grade children toward parent 
i nvo 1 vement were different. The 1 oadi ng matrices for each of 
three groups revealed differences in factor structure. It was 
found that the attitudes of males and females were similar. The 
loading matrices for the male and female groups revealed similarities 
in factor structures. 
Hourcade and Richardson (1987) conducted a home practice 
program i nvo 1 vi ng a game approach. The games were designed to 
provide a method of home drill that would ease pressure on students 
for good academic performance and eliminate the frustration 
parents felt when trying to carry out academic remediation. 
The project involved twelve students (ten boys and two 
girls), previously diagnosed as learning disabled and enrolled in 
an LD program. The students ranged in age from 9 years 4 months 
to 11 years 5 months. Their reading levels as measured by the 
Woodcock Reading test ranged from 1.6 to 5.7. 
The vocabulary words consisted of 120 new and unfamiliar 
words. The words were divided into eight lists of 15 words each. 
Every two weeks a list was introduced and taught using flash cards. 
The teacher-made games were sent home every two weeks to coincide 
with the new word 1 ist. The games were designed around themes 
such as te 1 evi s ion shows or sports suggested by the students. 
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The procedures eva 1 uated the average number of words the 
students were able to read before and after implementation of the 
home game approach. Before beginning the project, students were 
learning an average of 9.5 of the 15 words on each two-week list. 
After the project began, students were learning an average of 12.7 
words of the 15, a statistically significant improvement. 
Juleen Cattermole and Normal Robinson (1985) after conducting 
a survey to elicit parent's opinions related to home/school 
communication concluded that: 
Children are both the most frequent source of information 
about the schools and the source from which most parents 
prefer to receive such information. Parents also place 
great importance on messages that the school directs 
specifically to them, i.e., report cards and teachers' notes 
or phone calls. 
Brookover and his colleagues (1977) at Michigan State University, 
in the study of junior high school students and their parents, 
found that when parents are involved in school activities, their 
children show achievement gains in the basic skills of math, reading, 
and language arts. 
According to Bronfenbrenner (1974) at the preschool level 
active involvement of the family is critical to programs of 
success. He concluded that parent intervention acts as a fixture, 
stabilizing effects produced by other processes, and that it is 
effective only when the target is not the parent, but the parent-
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child system. Parental intervention reinforces and helps sustain 
the effects of school programs. 
Wagonaar (1982) contributed much to the study of parental 
involvement and school achievement through his study, "School 
Achievement Level Vis-A-Vis Community Involvement and Support: An 
Empirical Assessment." This study was done in a large mid-western 
school. It indicated schools with high achievement levels are 
more open to parent-community involvement, and that more closed 
schools have lower achievement levels and less community support. 
The hypothesis of this HEW-sponsored study is that schools 
with high community involvement and support also have high levels 
of student achievement. Data were gathered from 135 schools to 
determine levels of community involvement and support and the 
average reading and math test scores for each school. 
Controlling for SES (socio-economic status) to factor out any 
effects of class bias and using average figures for each school to 
test the effect on the entire school's performance, rather than on 
that of individual students, the data were correlated to determine 
the relationship between types of community support and involvement 
and levels of student achievement. 
Community involvement and support was measured according to 
twenty-nine separate items, or definitions, that covered fund-
raising and pol it i cal support by active community groups, 
opportunities for parents to participate in school activities, 
setting discipline, and allocating the budget. 
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Most related to achievement were the measure of community 
group support and fund raising, attending school meetings, and 
numbers of school functions. Also related was the number of times 
community groups used school facilities. Somewhat less related, 
but still significant, were discussion opportunities and school-
parent contact. Neither of the two citizen participation in 
policy factors was found to be related to achievement. 
Hager (1977) reported when parents become directly involved 
with the school in the education of their children, they are 
working with the teacher for the benefit of their children and 
themselves. 
As parents and citizens participate in reform, they are 
developing a climate of high expectation. As children respond 
to the new interest and raised achievement expectations, 
improved self-assurance and achievement should result. 
Carol and Donald Auster (1981) concluded that the family is 
the first and foremost influence on children's lives. It is the 
primary agent of socialization and the determination of a child's 
place in the stratification system. According to these researchers, 
parenta 1 i nvo 1 vement, va 1 ues and behaviors have direct influence 
on educational and occupational socialization of children. 
Safran (1974) wrote: 
Children profit from almost every opportunity parents may 
have to demonstrate an interest in them. Parents' increased 
understanding of school programs and their participation as 
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school resources and change-agents contribute to better 
participation of preschoolers and to schools more responsive 
to children's needs. 
Woods (1974) conducted a study to determine the effectiveness 
of parental involvement in raising the reading readiness level of 
disadvantaged kindergarten children. Fourteen kindergarten classes 
(269 children, 105 parents) participated in the programs. 
Because the children whose parents chose not to participate 
scored much 1 ower on the pretest than the others, the findings 
were complicated. This program was considered very effective, as 
a 11 the children scored in the top quadri 11 e by the end of the 
year whether or not their parents participated. The author 
speculates that the presence of parents, even if not their 
own, in the classroom was a factor in its success. 
Izzo (1977) examined the effects of home parental assistance 
for under-achieving readers in third grade subjects from a 
predominantly white middle class suburban community where students 
were randomly selected for this study. Four treatment groups were 
studied. In treatment one, subjects received programmed reading 
instruction from their mothers who were trained in the use of 
the reading kit. Subjects in treatment two received no 
instruction from mothers. The mothers in treatment two received 
psychotherapeutic group discussions. The purpose was to discuss 
any problems involving their third grade children. In treatment 
three, subjects received programmed reading instruction in the use 
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of the Read-at-Home Program Kit as well as psychotherapeutic help. 
Treatment four represented the control group. Reading achievement 
data were collected from the Gates-MacGinitie and Basic Reading 
Tests for Secrets. Analysis of variance revealed no significant 
difference on reading achievement among the four groups. 
T. Watson, Jr. and W. Swick ( 1983) conducted a study that 
concentrated on several home environmental factors and how they 
affected parent-child relationships. The study sample consisted 
of 362 homes drawn from two suburban school districts in South 
Carolina. 
The study sought to demonstrate the effect of two variables 
parental involvement and neighborhood support, on the achievement 
of children as they entered first grade. The achievement of the 
children was measured by the Cognitive Skill Assessment Battery 
(CSAB) from the Teachers College Press. The remaining variables 
were measured by data reported on the parent questionnaire (PQ) 
developed in anticipation of the study. 
The findings indicated a significant relationship between the 
support a parent receives from the environment and the support 
given by the environment and the support given by that parent to 
the child. (2) There was a significant relationship between the 
amount of support given a child by the home and the achievement of 
that child in first grade. (3) Without the home being supportive 
there was little the neighborhood or environment could do by 
itself to help the chi 1 d achieve. ( 4) Regardless of the income 
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and/or educational level of the home, the home was effective in 
helping the child achieve. 
In 1972, Hirst investigated whether repeated sessions of 
reading practice within the home would result in a significant 
increase in reading achievement. Eight boys and eight girls were 
selected at random from each of six second grade classrooms in two 
elementary schools and were randomly divided into experimental and 
control groups. There were four boys and four girls from each of 
the six classrooms in the experimental group and four boys and 
four girls from each in the six classrooms in the control group, 
making a total of 24 boys and 24 girls (48 pupils) in each group. 
The experimental children were given five 30-minute periods of 
reading practice at home with a parent tutor each week for 16 
weeks. The materials used were the same basal reading text which 
the pupil were using for reading instruction in school. Parents 
were encouraged to he 1 p their children read over stories 1 earned 
at schoo 1 that day as we 11 as to reinforce reading performance. 
Comparing the experimental group and control group on the dependent 
support a parent receives from the environment and the support 
variables--variables: vocabulary, comprehension, and word skills 
test scores--the results revealed no significant differences between 
the groups. The same findings were reported after a three-month 
delayed post-test. 
The Effects of Parental Income 
The socio-economic status of family has long been cited as the 
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most important factor in determining one's success or failure in 
life. Academic performance has been linked to one's socio-
economic status, but one study, after an extensive search of 
literature, was found to refute socio-economic status as the factor 
determining one's success or failure. 
Coleman (1966) findings revealed that family background is of 
critical important in school achievement and that attitudes 
including self concept and a sense of control over one's environment, 
which probably result from home experiences, are highly related to 
achievement in school. 
Nowlin (1980) conducted a study to determine (1) parents' 
willingness to assist teachers and their children in achieving 
basic skills in their subject areas; (2) how much time and in 
what kinds of responsibilities parents are willing to assist 
teachers and their children; and (3) the factors which influence 
parent involvement. The study revealed that 87% of the parents 
believed they can make a valuable contribution to the child's 
education. Parents felt that teachers and schools are doing a 
good job and wanted to be a part of the instructional process. A 
cross tabulation of the data found the sex of the parent, ethnicity, 
vocational background, occupation status of their parent and socio-
economic strata to be the most significant factors. Ma 1 es and 
females were positive in terms of helping their children with 
females being more positive than males. Minority group parents 
were the most positive toward parent involvement than were 
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parents of high school educational backgrounds. Parents from lower 
socioeconomic levels responded more positively to parents involvement 
than did middle or higher socio-economic parents. 
Havighurst and Janke (1945) divided a community into five socio-
economic groups and found that children of fami 1 ies of higher 
economic status tended to do better in all tests of ability than 
children of lower status. 
Shuck ( 1983) conducted a study with 150 1 ow socio-economic 
students randomly selected from a Pennsylvania inner-city school. 
All students involved in the study were at least two grade levels 
behind in reading, were of average intelligence or above, and were 
placed in a reading resource laboratory. Pre- and post-tests in 
reading (Stanford Achievement, reading comprehension subtest) were 
given to all students. The mean scores in a reading laboratory were 
computed every day for 180 school days, the full year. 
In the experimental group parents were encouraged to tutor 
their children using P and P calendar books. The materials were 
designed to be self-explanatory; therefore, parents who could not 
attend conferences could still participate in any type of parent 
involvement. 
Children in the parent tutoring program had significantly 
higher reading scores than did the control group. Shuck states 
that the overriding message of the investigation is that parents 
can produce significant, positive results for their children at a 
very small response cost to the educator. 
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Rich (1976) wrote that the last ten years of educational 
research substantially support the idea that the crit i ca 1 
educational institution is the home, not the school. The home and 
the community have been identified as the vital variables 1 inked 
with school success. 
Perkins (1978) studied the impact of parent participation in 
school related activities on second grade reading students. The 
samp 1 e consisted of 400 parents and 400 hundred students. The 
data indicated ( 1) parenta 1 assistance did not increase reading 
achievement of second grade students; (b) parental attitude toward 
education is not related to reading achievement of second grade 
students; and (3) all hypotheses were accepted. Therefore, 
variables other than parent a 1 attitude toward education must be 
pertinent in the successful accomplishment of reading achievement of 
second grade students. The socio-economic factor is significant 
but it is not a total factor in a child's academic achievement in 
1 i fe. 
Marioribank and Walberg (1976) found a relationship between 
socio-economic status, sibling variable, family environment, and 
cognitive development. 
Jencks ( 1977) concluded that " ... the most important determinant 
of educational attainment is family background" (p. 159). 
Duncan (1979) studied family head's occupation as one of the 
variables in her investigation of the effects of social background 
on educational attainment. She found a positive correlation 
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between the two. 
In a study of 100 middle income black parents (McAdoo, 1977), 
there was found to be no statistically significant difference in 
measured intelligence between ethnic and racial groups when socio-
economic factors and childhood health care were equalized. 
The Effect of Education 
Stevenson and Baker (1987) correlated mothers' educational 
1 evel with parenta 1 i nvo 1 vement, but mothers' education did not 
appear to have a significant effect independent of that of 
parental involvement. This suggests that the positive effect of 
mothers' educational level on children's school performance may be 
mediated through the mother's involvement in school. Highly 
educated mothers may, through their involvement in school, 
contribute to teachers' working harder with their children and may 
contribute to their children's feeling of comfort at school. 
Parental involvement was more strongly related to school performance 
for girls than for boys; girl's performance over a 11 was higher 
than that of boys. 
Rockwell (1973) also found a significant relationship between 
the mother's educational level and the child's success in school. 
Allen (1978) found that mobility aspirations among whites were 
significantly correlated with fathers' education, fathers' 
occupation, and family income. Black adolescent aspirations were 
noticeability correlated with only father's occupation. Aspirations 
of Blacks tended to be high where maternal occupational status was 
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high, while white aspirations remained high in spite of low maternal 
occupational status. Aspirations of black sons were strongly 
correlated with aspirations their fathers held for them. Socio-
economic status was found to be a more important determinant 
of white levels of aspirations than that of black levels of 
as pi rations. Further, the evidence indicated that mothers among 
blacks and fathers among whites were the parents who contributed 
most to the determination of sons' eventual levels of aspirations. 
Summary of Related Literature 
The review of related literature in this study revealed that 
parenta 1 part i ci pat ion in children's schoo 1 affairs does make a 
difference in students' academic achievement; however, several 
studies indicated that there was little or no significant difference 
in academic performance with the aid of parental involvement. 
Herman and Yen (1980) stated a significant relationship exist 
between parent involvement and student academic achievement. The 
results is positively related to school outcomes when parental 
involvement is carefully organized, with clear guidelines for 
supportive participation. Mataszek (1977) stated that parent 
expectations and supportive activities are crucial to student 
achievement. Chi 1 dren from 1 ow-income and minority families 
have the most to gain when schools involve parents. Parents do 
not have to be well educated to help. 
Some studies of parents' home participation to aid school 
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learning revealed that effects are universally positive. In a 
study of Michigan elementary schools, Brookover and his associates 
(1977) found greater parental involvement in white than in black 
schools, but only in black schools was high involvement associated 
with high achievement. 
In a study of 100 middle income black parents (McAdoo, 1977) 
found no statistically s igni fi cant difference in measured 
intelligence between ethnic and racial groups when socio-economic 
factors and childhood health care were equalized. 
The literature pointed out that the family background is the 
most important factor in a child's education. Much of the 
1 iterature pointed out that the form of parental involvement is 
not critical as long as the program for parental involvement is well-
planned, comprehensive and long-lasting. The literature disclosed 
that parental involvement was effective in greater achievement 
gains for students at all socio-economic levels. The benefits are 
not confined to early childhood or the elementary level; strong 
effects result from involving parents continuously throughout high 
school. 
According to Lambert and Hart ( 1976) parents' interest in 
their children's school achievement was important to academic 
success. Children whose fathers joined their mothers in 
discussing the child's school progress with the teacher scored 
higher in reading and math than children whose fathers were not 
involved. When neither parent talked with the teacher, children's 
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achievement lagged even further behind. 
The 1 iterature further revealed a significant relationship 
between the mothers' educational level and the child's success in 
school. In addition to social backgrounds, Hoffman (1980) stated 
mothers' employment outside the home is not associated with 
1 ow achievement; in fact, for 1 ow-income black families, chi 1 dren 
whose mothers are gainfully employed have higher achievement than 
comparab 1 e chi 1 dren whose mothers do not work outside the home. 
Research indicates the family, not the school, provides the 




The main concern of this study was to determine to what 
extent parent a 1 involvement influenced students' academic achievement 
in seventh, fourth, and second grade reading and mathematics. The 
variables which have been selected to examine students' academic 
achievement in this study follow: the level of parental involvement, 
parents income, level of parents' education, and students' achievement 
in academic work. 
Definition of Variables 
The operational definitions of variables used in this study 
are listed below: 
1. Academic Achievement - The scores received on the Iowa Test 
of Basic Skill subtests of reading and mathematics. 
2. Parental Involvement in Student's Academic Work - Refers to 
the coordination of efforts between parents and teachers to 
stimulate student's learning. Specifically for this study 
parental involvement in academic was obtained by the 
researcher as: 
A) The number of times the parent helps the child within the 
week in which the data were collected. 
B) The number of minutes spent by the parent each time the 
child was helped. 
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C) The number of visits parents made to the school within 
the school year in which the data were collected to 
discuss academic or disciplinary behaviors. 
3. Parental Involvement in School Development: 
A} Volunteer work done by parents for the school or in the 
classroom. 
B) Attendance at PTSA meetings. 
C) Participation in school fund raisers. 
D) Participation in curriculum development. 
4. Parental Income - The amount of annual income reported by the 
parents for this study. 
5. Parental Education - The level of formal education reached by 
the parent. 
Hypotheses 
The hypotheses of this research are: 
1. Ho: There is no significant relationship between the level 
of parental involvement in the academic work of the student 
and: 
A} reading achievement test scores, 
B) mathematics achievement concept scores, 
C) mathematics problem scores, and 
D) mathematics computation scores 
2. Ho: There is no significant relationship between the level 
of parent involvement in school development and: 
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A) reading achievement test scores, 
B) mathematics achievement concept scores, 
C) mathematics problem scores, and 
D) mathematics computation scores. 
3. Ho. There is no significant relationship between the level 
of parental education and students': 
A) reading achievement test scores, 
B) mathematics achievement concept scores, 
C) mathematics problem scores, and 
D) mathematics computation scores. 
4. Ho: There is no significant relationship between the level 
of parent income and students': 
A) reading achievement test scores, 
B) mathematics achievement concept scores, 
C) mathematics problem scores, and 
D) mathematics computation scores. 
Research Questions 
1. Is there a significant relationship between the level of 
parenta 1 i nvo 1 vement in the academic work of student and: 
A) reading achievement test scores, 
B) mathematics achievement concept scores, 
C) mathematics problem scores, and 
D) mathematics computation scores. 
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2. Is there a significant relationship between the level of 
parental involvement in school development and: 
A) reading achievement test scores, 
B) mathematics achievement concept scores, 
C) mathematics problem scores, and 
D) mathematics computation scores. 
3. Is there a significant relationship between the level of 
parental education and students academic achievement in: 
A) reading achievement test scores, 
B) mathematics achievement concept scores, 
C) mathematics problem scores, and 
D) mathematics computation scores. 
4. Is there a significant relationship between the level of 
parent income and: 
A) reading achievement test scores, 
B) mathematics achievement concept scores, 
C) mathematics problem scores, and 
D) mathematics computation scores. 
The purpose of this study was to determine if there is a 
re 1 at i onsh i p between the 1 evel of parenta 1 i nvo 1 vement, parents' 
income, parents' level of education and students' achievement in 
academic work. 
The school systems involved in the study were suburban 
systems. The systems have predominately white enrollments. They 
are located within a fifty mile radius of the city of Atlanta. 
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The Douglas County school system is located approximately 16 miles 
west of Atlanta. Douglas County school system consists of twenty-
one schools and a policy making body composed of a superintendent 
and a board of education which is elected by the public for a 
period of four years. Henry County school system consists of 
fourteen schools, a superintendent and a policy making board which 
is elected for four years. 
Population and Sampling 
The population consisted of 104 seventh, 51 fourth, and 18 
second grade students enro 11 ed in the Douglas County and Henry 
County school systems and 173 parents. Students were assigned to 
classes by counselors and administrative personnel who do not 
necessarily use random methods. However, the schools for this 
study were selected randomly. The middle schools in both school 
systems were numbered and put in a container. The three schools 
that were drawn from the container represented the schools to be 
used in the study for seventh grade. Three elementary schools 
were drawn from a separate container which represented the fourth 
grade schools to be used in this study. The last container 
contained schools housing second grade students. One school was 
drawn to be used in this study. 
Instrument 
The instruments used in this study were the parental 
involvement questionnaire and the Iowa Test of Basic Skills. The 
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30- item questionnaire was designed by the researcher and field 
tested on seventh grade parents at Turner Middle School during the 
winter of 1988. The questionnaire consisted of questions and 
statements relative to the participation of parents in school 
related activities and disciplines. 
The parental involvement questionnaires were color-coded by 
schools and contained a letter of the alphabet and was numbered in 
numerical order from one to thirty-three (T-1 through T-33). 
Questionnaires were distributed alphabetically according to the 
homeroom teacher's classroll. This procedure was fo 11 owed to 
insure a correct correlation of data. 
The presentation of data including discussion and tabulation 
was organized under the following headings: 
1. Demographic 
2. Involvement practices 
3. Recommended changes at the middle grade level 
The seventh, fourth, and second grades were selected for this 
study because of the length of time students have been in school 
and because of state recommendations for the administration of the 
Iowa Test of Basic Skills. 
The Iowa Test of Basic Skills was used to measure academic 
achievement in reading and mathematics to factor out bias and to 
eliminate error. 
Letters were written to the superintendents of Douglas and 
Henry County school systems requesting permission to conduct this 
study of parenta 1 involvement and academic achievement. 
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After 
permission was granted to conduct this study, principals of the 
selected schools were contacted by telephone and appointments were 
set up to discuss the project with the principals of the schools 
involved in this study. 
Data Analysis 
Analysis of data was performed by use of the Statistical Package 
for the Social Sciences (SPSS). The mean was computed for 
school involvement, parental involvement, and all involvement. 
The frequency and Pearson's correlation were also calculated. 
The school involvement mean was computed using questions 9, 10, 
11, 14, 15, and 17. The parental involvement mean was computed using 
questions 8, 12, 13, 20, 21, 22, 23, 24, 25, 28, and 30. All 
involvement was computed by finding the mean of school involvement 
and parental involvement. 
Pearson's correlation coefficient was computed for school 
involvement, parental involvement, and all involvement using 
questions 31, 32, 33, and 34. Questions 31-34 represent reading 
achievement, mathematics concepts, mathematics problem scores, 




The format for reporting results consists of statements of 
hypotheses, results, percentage tables of Pearson's correlations 
and significant results. Measures on the Iowa Test of Basic Skills, 
Form G (Reading and Mathematics sections), were used as the 
dependent variables and the 0. 05 1 eve 1 of confidence was the 
criteria for rejection of the null hypotheses. 
Limitations of the Study 
1. The study was conducted on students who where taught in 
departmental settings. 
2. The study was conducted on low to high income ranges of 
parents and students. 
3. The study was limited to seventh, fourth, and second grade 
students and their parents in Douglas and Henry county public 
schools. 
4. The evaluation instrument utilized was the Iowa Test of Basic 
Skills. 
5. The assumption was that respondents answered the questionnaire 
truthfully. There is no means to determine if the respondents 
were truthful in their responses. 
43 
CHAPTER IV 
ANALYSIS AND DISCUSSION OF DATA 
The purpose of this study was to determine if there is a 
relationship between the level of parental involvement, the 
parents' level of formal education, parents income and students' 
academic achievement. The statistical analysis of data collected 
is presented in this chapter. 
The format for reporting results consists of the statement of 
hypotheses, results, percentage tables, correlation tables, and 
significance test results. Measures on the Iowa Test of Basic 
Skills, (Form G [Reading and Mathematics Sections]}, were used as 
the dependent variables, and the 0.05 level of confidence was the 
criteria for rejection of the null hypotheses. 
Hypothesis I 
There is no significant relationship between the level of 
parental involvement in the academic work of students and: 
A) reading achievement test scores 
B) mathematics achievement concept scores 
C) mathematics problem scores 
D) mathematics computation scores 
The data with respect to this hypothesis are stated in Table 
1.1, 1.2, 1.3, and 1.4. Pearson correlation coefficients of the 




Correlation Between Parental Involvement and Students' Achievement 
Second Grade 
Mean Standard 
Variables Scores Deviation df r 
Parental Involvement 
Reading test scores 63.1 21.1 16 *.476 
Mathematics achievement 
concept scores 73.9 23.6 16 *.469 
Mathematics problem 
scores 78.9 22.0 16 *.481 
Mathematics computation 69.7 14.1 16 .171 
scores 




Correlation Between Parental Involvement and Students' Achievement 
Fourth Grade 
Mean Standard 
Variables Scores Deviation df r 
Parental Involvement 
Reading test scores 70.5 25.5 49 *.287 
Mathematics achievement 
concept scores 76.8 31.7 49 .268 
Mathematics problem 
scores 69.9 27.1 49 .122 
Mathematics computation 
scores 90.9 5.8 49 *.296 




Correlation Between Parental Involvement and Students' Achievement 
Seventh Grade 
Mean Standard 
Variables Scores Deviation df r 
Parenta 1 Involvement 
Reading test scores 57.5 24.4 102 * .196 
Mathematics achievement 
concept scores 54.3 24.0 102 .150 
Mathematics problem 
scores 56.0 23.8 102 * .193 
Mathematics computation 
scores 61.3 24.8 102 .181 
*Significant at the .05 level 
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Table 1.4 
Correlation Between Parental Involvement and Students' Achievement 
In Both School Systems 
Mean Standard 
Variables Scores Deviation df r 
Parental Involvement 
Reading test scores 61.9 25.0 172 * .197 
Mathematics achievement 
concept scores 63.0 28.3 172 *.183 
Mathematics problem 
scores 62.6 25.9 172 *.230 
Mathematics computation 
scores 62.3 25.5 172 * .182 
*Significant at the .05 level 
(see Table 1.1) show that there was a significant relationship. 
Pearson r was .476 which is significant at the .05 level. Pearson 
r for fourth grade was .287 and .196 for seventh grade (see Tables 
1.2 and 1.3) both were significant at the .05 level. Even after 
analyzing the data for all grades involved in the study, the 
relationship between parental involvement and reading was 
significant (see Table 1.4). Pearson r was .197 which was significant 
at the .05 level; therefore the null hypothesis is rejected. 
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The correlation of mathematics achievement concept scores for 
second, fourth, and seventh grade students is shown in Tables 1.1, 
1.2, 1.3, and 1.4. Pearson r for second grade (see Table 1.1) is 
indicated by .469 which is significant at the .05 level. The 
correlation of Pearson r and parent a 1 i nvo 1 vement for fourth and 
seventh grade (see Tables 1.2 and 1.3). The .268 and .150 is not 
significant at the .05 level, but Pearson r is significant overall 
for both school systems; therefore the null hypothesis is accepted 
with great precaution. 
Parental involvement and mathematics problem scores for 
second grade had a correlation coefficient of .481 which is 
significant at the .05 level. The correlation for parental 
involvement and mathematics problem scores for fourth grade (see 
Table 1.2) is .122 which is not significant at the .05 level. 
Seventh grade Pearson carrel at ions of parenta 1 involvement and 
mathematics problem scores is .193 which is significant at the .05 
level. Parental involvement in mathematics problem scores was 
.230 which was significant at the .05 level of significance; 
therefore the null hypothesis is rejected. 
Pearson r as computed for parenta 1 i nvo 1 vement and student 
achievement in mathematics computation scores was not significant 
at the .05 level (see Table 1.2). Pearson r for second grade was 
.171. Pearson r for fourth grade was .296 in mathematics 
computation scores which is significant at the .05 level of 
confidence. Pearson r for seventh grade parental involvement 
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and mathematics computation scores was .181 which was not significant 
at the .05 level of significant therefore, the null hypothesis is 
accepted. 
In the analysis of data for second, fourth, and seventh grade 
students in both school systems (see Table 1.4) Pearson r for 
parental involvement in reading test scores was .197 which was 
significant at the .05 level. Pearson's correlation for parental 
involvement in mathematics achievement was .183 which is significant 
at the .05 level. Parental involvement in mathematics problem 
scores showed a Pearson correlation of .230 which was significant 
at the .05 level; therefore, the null hypothesis is rejected. 
Parent a 1 i nvo 1 vement in mathematics computation scores was .182 
for both school systems involved in the study which was significant 
at the .05 level of confidence, therefore the null hypothesis is 
rejected. 
Parental involvement and mathematics concepts scores were 
analyzed by grades (see Tables 1.1, 1.2, 1.3, and 1.4). Table 
1.1 indicates a Pearson correlation of .469 for second grade 
parent a 1 i nvo 1 vement and mathematics achievement concept scores 
which is significant at the .05 level. Fourth grade parental 
i nvo 1 vement and mathematics achievement concept scores was . 268 
which was significant at the .05 level. Parental involvement and 
mathematics concept scores for seventh grade was .150 which was 
not significant at the .05 level. The hypothesis is therefore 
accepted. 
The analysis of data for both school systems combined (see 
50 
Table 1.4) indicates that parental involvement in reading is 
significant at the .05 level with a Pearson r of .197. Parental 
involvement in mathematics achievement concept scores was .183 
which is significant at the .05 level. Parental involvement in 
mathematics problem scores for both systems was .230 which is 
significant at the .05 level, and parental involvement and 
mathematics computation scores produced a Pearson correlation of 
.182 which was significant at the .05 level; therefore, the null 
hypothesis is rejected. 
Discussion 
The hypothesis with respect to reading should be rejected as 
indicated in Tables 1.1-1.4. The mean score for the 174 reading 
scores was 61.9 with a standard deviation of 25 (see Tables 1-1, 1-
2, 1-3, and 1-4). The mean score for mathematics concepts was 
63.0 with a standard deviation of 28.3 percent. 
Parental involvement in academic work and reading test scores 
and parental involvement with mathematics problem scores should be 
rejected as presented in Table 1.3 because of the correlations 
which were significant at the .05 level. Parental involvement and 
mathematics computat.i on scores and mathematics achievement concept 
scores were not significant at the .05 level of confidence. The 
sample is biased in the number of times parents helped their 
children with homework and the number of minutes spent each time 
the child was helped with homework. The percent of parents 
helping their children on a weekly basis ranged from one to five 
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with 69 to 39.7 percent helping their children at least once per 
week, 32 or 18.4 percent helping twice per week, 34 or 19.5 
he 1 ping three times per week, 19 or 10.9 percent he 1 ping their 
children four times per week, and 20 or 11.5 percent helping their 
children at least five times per week. 
The study did not provide a means to determine if the students 
who receive parental help various times per week were the students 
actually needing parent a 1 i nvo 1 vement to increase academic 
achievement. The time duration of parental involvement may have 
been a factor in students' academic achievement. The time and 
percent of parents helping their children may not have been 
sufficient to produce any lasting results on those students' 
academic achievement. 
Part A of hypothesis one is the only part of the hypothesis 
that is rejected for all grade levels involved in the study and 
for both school systems involved in the study. The other 
hypotheses are partially rejected. 
Research indicates that academic achievement in reading is 
positive when parents are involved in the education of their 
children. Even with a diversity of definitions of parental 
involvement, research generally supports its effects on achievement 
across definitions; parenta 1 involvement effects seem especially 
stable according to (Keith, 1985) at the elementary level. 
Positive effects have been shown for parental involvement on 
achievement test scores (Marjoribanks, 1983). The effects of 
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parent a 1 involvement on elementary students' reading achievement 
is well documented (Epstein, 1984). 
Hypothesis II 
There is no s igni fi cant re 1 at i onshi p between the parents' 
level of formal education and students': 
A) reading achievement test scores 
B) mathematics achievement concept scores 
C) mathematics problem scores 
D) mathematics computation scores 
The data for this hypothesis are presented in Tables 2.1, 
2.2, 2.3, and 2.4. The analysis of data is presented by grades. 
The following values for parental education was used: 1. no high school 
diploma; 2. high school diploma; 3. some education after high 
schoo 1 ; 4. four year college degree; and, 5. graduate degree. 
Pearson correlation for second grade parents 1 eve 1 of education 
and reading test scores was .471 a significant relationship at the 
.05 level of confidence. Pearson r was .388 for fourth grade (see 
Table 2.2) which is significant at the .05 level of confidence. 
Parents 1 eve 1 of education and reading test scores for seventh 
grade produced a correlation coefficient of .197 which is 
significant at the .05 level. 
The correlation coefficient was .197 which was significant 
for all grades and both school systems involved in the study, 
therefore the null hypothesis is rejected. Parents' 1 eve 1 of 
education and mathematics concept scores for second grade (see 
Table 2.1 
Correlation Between Parents' level of Education and Second Grade 
Students' Academic Achievement 
Mean Standard 
Variables Scores Deviation df r 
Parental level of Education 2. 737 1.284 
Reading test scores 16 * .471 
Mathematical achievement 
concept scores 16 *.486 
Mathemat i ca 1 problem 
scores 16 *.511 
Mathematical computation 
scores 16 .327 
*Significant at the .OS level 
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Table 2.2 
Correlation Between Parents' Level of Education and Fourth Grade 
Students' Academic Achievement 
Mean Standard 
Variables Scores Deviation df r 
Parental Level of Education 4.392 1.250 
Reading test scores 49 *.388 
Mathematics achievement 
concept scores 49 *.392 
Mathematics problem 
scores 49 *.333 
Mathematics computation 
scores 49 .198 




Correlation Between Parents' Level of Education and Seventh Grade 
Students' Academic Achievement 
Mean Standard 
Variables Scores Deviation df r 
Parental Level of Education 3.029 1.622 
Reading test scores 102 * .197 
Mathematics achievement 
concept scores 102 * .195 
Mathematics problem 
scores 102 .146 
Math computation 
scores 102 *.234 
*Significant at the .OS level 
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Table 2.4 
Correlation Between Parental Level of Education and Academic 
Achievement in Both Schoo 1 Systems' 
Mean Standard 
Variables Scores Deviation df r 
Parental Level of Education 3.397 1.616 
Reading test scores 172 *.318 
Mathematics achievement 
concept scores 172 *.291 
Mathematics problem 
scores 172 .159 
Mathematics computation 
scores 172 *.198 
*Significant at the .05 level 
Table 2.1) produced a significant correlation of .486 at the .OS 
level of significant. Fourth grade correlation was .392 which is 
significant at the .05 level. Seventh grade coefficient was .195 
(see Table 2.3) which is significant at the .05 level. Parents 
level of education and mathematics problem scores was significant 
at the .OS level with a Pearson r of .511. Fourth grade 
correlation was also significant with a Pearson r of .333. Seventh 
grade correlation (see Table 2.3) was .146 which was not significant 
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significant at the . 05 1 evel of confidence. The 1 evel of parent 
education and mathematics computation scores for second grade was 
. 327, not s igni fi cant at the . OS 1 evel. Computation scores and 
parents' level of education for fourth grade produced a Pearson r 
of .198 which was significant at the .05 level. Pearson correlation 
for the seventh grade (see Table 2.3) was.234 which was significant 
at the .05 level. 
The analysis of data for all grades involved in the study 
with respect to parents level of education and reading test scores 
(see Table 2.4) presented a Pearson r of .318 which is significant 
at the .05 level of confidence; therefore the null hypothesis is 
rejected. The correlation of parents level of education and 
mathematics achievement concept scores was .291 which was 
significant at the .05 level and the null hypothesis is rejected. 
The level of parents education and mathematics problem scores was 
.159, which was not significant at the .05 level; therefore, the 
null hypothesis is accepted. The correlation coefficient of parents' 
level of education and mathematics computation (see Table 2.4) 
was.198, significant at the .05 level; therefore, the null 
hypothesis is rejected. 
Discussion 
As Tables 2.1, 2.2, 2,3, and 2.4 indicate, there was a high 
correlation between parents' 1 eve 1 of education and reading test 
scores. The majority of the parents involved in the study had at 
least a high school diploma or some formal training beyond high 
school (see tables 2-A, 2-8, 2-C, and 2-D). The Pearson r for 
58 
both school systems was .318 which was significant at the .05 level. 
According to (Stevenson and Baker, 1984) mothers' educational 
level was correlated with parental involvement but mothers' 
education did not appear to have a significant effect independent 
of that of parental involvement. This suggests that the positive 
effect of parents level of education on children's school performance 
may be mediated through parents' involvement in school. Hence, 
the results are plausible and can be treated with a degree of 
confidence, especially since this result is supportive of the 
1 i terature. 
Parents' level of education was significant in all areas 
except mathematics problem scores. This variation could be in the 
10.9 percent of parents with less than a high school diploma. 
Table 2-A 
Parents of Second Grade Students Levels of Education 
Value Frequency Percent 
No High School Diploma 2 10.5 
High School Diploma 9 47.4 
Junior College Degree 2 10.5 
Some Education Beyond High School 
Four Year College Degree 5 26.3 
Graduate Degree 1 5.3 
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Table 2-B 
Parents of Fourth Grade Students Levels of Education 
Value Frequency Percent 
No High School Diploma 1 2.0 
High School Diploma 5 9.8 
Junior College Degree 4 7.8 
Some Education Beyond High School 12 23.5 
Four Year College Degree 21 41.2 
Graduate Degree 8 15.7 
Table 2-C 
Parents of Seventh Grade Students Levels of Education 
Value Frequency Percent 
No High School Diploma 16 15.4 
High School Diploma 42 40.4 
Junior College Degree 4 3.8 
Some Education Beyond High School 16 15.4 
Four Year College Degree 17 16.3 
Graduate Degree 9 8.7 
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Table 2-D 
Parents Education Level All Schools 
Value Frequency Percent 
No High School Diploma 1 2.0 
High School Diploma 5 9.8 
Junior College Degree 4 7.8 
Some Education Beyond High School 12 23.5 
Four Year College Degree 21 41.2 
Graduate Degree 8 15.7 
These 19 parents may not have had the skills necessary to help 
their children with mathematics problem solving. 
Hypothesis I II 
There is no significant relationship between the level of 
parents income and the academic work of students and: 
A} reading achievement test scores 
B) mathematics achievement concept scores 
C) mathematics problem scores 
D) mathematics computation scores 
The data with respect to these hypothesis are presented in 
Tables 3.1, 3.2, 3.3, and 3.4. The analysis of data will be 
presented by grade 1 eve 1 s. The second grade corre 1 at ion (see 
Table 3.1 was .496 which indicate a significant difference on 
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reading test scores. The fourth grade correlation for reading was 
.278 which is significant at the .05 level. Pearson correlation 
for seventh grade was .213 which is significant at the .05 level. 
The correlations of parents income for second, fourth, and seventh 
grade were all significant at the .05 level of confidence (see 
Tables 3.1, 3.2, 3.3, and 3.4). The null hypothesis is therefore 
rejected for parents income and reading scores. 
The correlation for parents' income and mathematics achievement 
concept scores for second grade was .572 and .293 for fourth grade. 
These correlation were significant at the .05 level. The seventh 
grade Pearson correlation was .195 for parents' income and mathematics 
achievement concept score. The correlation was not significant at 
the .05 level of confidence. 
The Pearson correlation for all grade levels involved in the 
study are presented in Table 3.4. The correlation for parents' 
income and reading test scores was .195 which was significant at 
the .05 level, therefore the null hypothesis is rejected. 
Parents' income and mathematics problem scores for second 
grade students made a significant difference (see Table 3.1) 
Pearson r was .476 which was significant at the .05 level. The 
fourth grade correlation coefficient was .275 which was significant. 
The income ranges were as follows: 1. $0.00 - $2,999; 2. $3,000-
$19,999; 3. $20,999 - $49,999; and, 4. $50,000 - $100,000. 
The Pearson correlation coefficient for parents' income and 
mathematics computation scores for second grade was .392 which was 
not significant at the .05 level of confidence. The correlation 
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coefficient for fourth grade mathematics computation scores was 
.210 which was not significant at the .05 level of confidence. 
Table 3.1 
Correlation Between Parents' Income and Students' Academic 
Achievement Second Grade 
Mean Standard 
Variables Scores Deviation df 
Parental Income 2.842 .834 
Reading test scores I6 
Mathematics achievement 













Correlation Between Parents' Income and Students' Academic 
Achievement Fourth Grade 
Means Standard 
Variables Scores Deviation df 
Parents Income 3.098 .671 
Reading test scores 49 
Mathematics achievement 













Correlation Between Parents' Income and Students' Academic 
Achievement Seventh Grade 
Variables 
Parents Income 


























Correlation Between Parents' Income and Students' Academic 
Achievement In Both School Systems 
Mean Standard 
Variables Scores 
Parents Income 2.943 
Reading test scores 
Mathe achievement 
concept scores 
Math problem scores 
Math computation scores 
*Significant at the .05 level 
Table 4.1 
Parents' Income Levels Second Grade 
Value 
$ 0 - $ 2,999 
$ 3,000 - $ 19,999 
$20,000 - $ 49,999 




















Parents' Income Levels Fourth Grade 
Value 
$ 0 - $ 2,999 
$ 3,000 - $ 19,999 
$20,000 - $ 49,999 







Parents' Income Levels Seventh Grade 
Value 
$ 0 - $ 2,999 
$ 3,000 - $ 19,999 
$20,000 - $ 49,999 


















Parents' Income Levels In Both School Systems 
Value 
$ 0 - $ 2,999 
$ 3,000 - $ 19,999 
$20,000 - $ 49,999 












The Pearson r for the seventh grade was .202 a significant 
difference (see Table 3.3). 
The Pearson corre 1 at ion for both systems i nvo 1 ved in the 
study is presented in Table 3.4. The correlation for parents 
income in reading test scores was .195 which was significant at 
the .05 level; therfore, the null hypothesis is rejected. Parents 
income and mathematics achievement concept scores was .198 which 
is significant at the .05 level again the null hypothesis was 
rejected. Parents income and mathematics problem scores was .217 
which is significant at the .05 level of confidence. The null 
hypothesis should be rejected. Parents income and mathematics 
computation scores for all schools involved in the study produced 
a correlation of .146 which was not significant at the .05 level; 
therefore, the null hypothesis should be accepted. 
__j 
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The income for the parents involved in the study ranged from 
$0 - $100,000. This income may represent a household where only 
one parent is working or a combined family income where both 
parents are employed. 
Discussion 
The hypotheses with respect to reading test scores, mathematics 
achievement concept scores, mathematics and mathematics computation 
scores are presented in Tables 3.1, 3.2, 3.3, and 3.4. All parts 
of hypothesis III are significant with parents' level of income, 
except for mathematics computation scores for grades second and 
fourth and overall for both systems involved in the study. In the 
breakdown of parents income (see Tables 3.1, 3.2, 3.3, and 3.4), 
second and fourth grade students had a high percentage of parents in 
the upper income range which may indicate that both parents are 
working and they are not able to meet the emotional and educational 
needs necessary for those students in the lower grade levels. Data 
suggests that seventh grade students may have reached a plateau where 
they are able to respond positively to their environment and various 
changes. 
Duncan (1979) studied family head's occupation as one of the 
variables in her investigation of the effects of social background 
on educational attainment. She found a positive correlation 
between the two. 
According to McAdoo (1977), in a study of 100 middle income 
Black parents there was found to be no statistically significant 
difference in measured intelligence between ethnic and racial 
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groups when socioeconomic factors and childhood health care were 
equalized. 
Hypothesis IV 
There is no significant relationship between the level of 
parental involvement in school development and: 
A) reading achievement test scores 
B) mathematics achievement concept scores 
C) mathematics problem scores 
D) mathematics computation scores 
The data with respect to this hypothesis are presented in 
Tables 4.1, 4.2, 4.3, and 4.4. The data were analyzed by grades 
and for all the school involved in the study as a unit. The 
correlation between parental involvement in school development and 
reading test scores for second grade were represented by a 
correlation of .469 which was significant at the .05 level. Fourth 
grade parental involvement in significant at the .05 level of 
confidence and seventh grade parental involvement in school 
development was .185 which was not significant at the .05 level. 
Parental involvement in mathematics concept scores was .518 (see 
Table 4.1) for second grade, .471 for fourth grade and .218 for 
seventh grade. All correlation coefficients for mathematics concept 
scores and parent a 1 involvement in schoo 1 development were 
significant at the .05 level of confidence. 
The correlation coefficient for parental involvement and 
school development in mathematics problem scores was .477 for second 
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grade, .409 for fourth grade, and. 235 for seventh grade. Al 1 
correlations were significant at the .05 level. The Pearson 
coefficient of correlation for parental involvement in school 
development for second grade mathematics computation scores was 
.495 (see Table 4.1). The correlation coefficient for fourth 
grade parent a 1 involvement in school development and mathematics 
computation scores was .210, .495 for second grade and.207 for 
seventh grade. These correlations were significant at the .05 
level; therefore, the null hypothesis is rejected. 
In analyzing the data for all grade levels involved in the 
study as a unit parental involvement in school development and 
reading had a correlation coefficient of .238 which is significant 
at the .05 level of confidence, and the null hypothesis is rejected. 
Parental involvement in school development and mathematics 
achievement concept scores had a correlation coefficient of. 287 
which is significant at the.05 level; therefore, the null hypothesis 
is rejected. Pearson correlation for parental involvement in 
school development and problem scores was .324 which is significant 
at the.05 level, therefore the null hypothesis is rejected. Parental 
involvement in school development and mathematics computation 
scores produced a Pearson r of .120 which is not significant at 
the .05 level; therefore, the null hypothesis is accepted. 
Discussion 
Several researchers have indicated that there are advantages 
in having parents serving on curriculum planning committees, 
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working in the classroom as aides and grade mothers. The analyzed 
data indicated that 30 or 22.4 percent of the involved parents had 
at various times had some input into a curriculum. The data 
further showed that 134 or 77 percent of the sample had no input 
into curriculum planning. 
Table 4-A 
Correlation Between Parental Involvement in School Development and 
Students' Academic Achievement in Second Grade 
Variables df r 
Parental Involvement In School Development 
Reading test scores 16 *.416 
Mathematics achievement concept scores 16 *.518 
Mathematics problem scores 16 *.477 
Mathematics computation scores 16 * .495 
*Significant at the .05 level 
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Table 4-B 
Correlation Between Parental Involvement in School Development and 
Students' Academjc Achievement jn Fourth Grade 
Variables 
Parental Involvement In School Development 
Reading test scores 
Mathematics achievement concept 
Mathematics problem scores 
Mathematics computation scores 








Correlation Between Parental Involvement in School Development and 
Students' Academic Achievement in Seventh Grade 
Variables 
Parental Involvement In School Development 
Reading test scores 
Mathematics achievement concept scores 
Mathematics problem scores 
Mathematics computation scores 








Correlatjon Between Parental Involvement in School Development and 
Students' Academic Achievement in Both School Systems 
Variables 
Parental Involvement In School Development 
Reading test scores 
Mathematics achievement concept scores 
Mathematics problem scores 
Mathematics computation scores 








SUMMARY, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 
The purpose of this investigation was to find answers to the 
following questions: 
1. Is there a significant relationship between the level of 
parental involvement in the academic work of students and 
students' 
a. Reading achievement test scores 
b. Mathematics achievement concept scores 
c. Mathematics problem scores 
d. Mathematics computation scores 
2. Is there a significant relationship between the level of 
parental involvement in school development and student's 
a. Reading achievement test scores 
b. Mathematics achievement concept scores 
c. Mathematics problem scores 
d. Mathematics computation scores 
3. Is there a significant relationship between the level of 
parental education and students' 
a. Reading achievement test scores 
b. Mathematics achievement concept scores 
c. Mathematics problem scores 
d. Mathematics computation scores 
4. Is there a significant relationship between the level of 
parents income and students' 
a. Reading achievement test scores 
b. Mathematics achievement concept scores 
c. Mathematics problem scores 
d. Mathematics computation scores 
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It appears from the 1 iterature that children are affected when 
their parents exhibit some concern in their education. It appears 
that parents have feelings of belonging when they are involved in 
the process of education. The 1 iterature further revea 1 ed that 
parental involvement has a positive affect on children as long as 
it is lasting and the children are the recipients of the services. 
The review of literature revealed several studies that support 
the importance of parental involvement in the academic achievement 
of students. Several studies indicated that parental participation, 
parental education, and parental income were factors that affect 
students academic achievement. It appears that parents want to be 
involved in the education of their children, but they need strategies 
and guidance from teachers. likewise, teachers are in the same 
dilemma; they feel parental involvement is essential, but many do 
not know how to involve parents in the process effectively. This 
study supports the findings that achievement re 1 ates to economic 
status and to income. Children at the elementary level work to 
receive the praise of their parents. 
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Conceptual Framework 
The basic conceptual framework of this study was that parental 
i nvo 1 vement in academic work and school development could have a 
significant relationship within the academic achievement of 
students in reading, mathematics concept scores, mathematics 
problem scores, and mathematics computation scores. 
The variables selected to test the hypothesis were parental 
involvement, education and parental income. 
Design of the Study 
The research instrument was a parental involvement questionnaire. 
Three middle schools and two elementary schools were randomly 
selected from the Henry and Douglas County School systems. After 
the random se 1 ect ion of schoo 1 s, a conference was he 1 d with the 
principals to discuss the procedures and format for distribution of 
the questionnaires. 
The questionnaires were col or-coded by schools and numbered 
numerically with a letter in the upper right corner (T-1). The 
questionnaires measured parental involvement in students' academic 
work, parental involvement in school development, parents' income 
and the level of parents' education. 
The selected students were given questionnaires along with an 
attached letter to the parents explaining the purpose of the study. 
An analysis of data was done using the Statistical Package for 
the Social Sciences (SPSS). 
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Conclusions 
1. Parental involvement had a significant relationship with 
students' academic achievement in reading and mathematics 
problems but had no significant relationship with mathematics 
concepts and computation scores. 
2. Parents' level of formal education was not positively related 
to student academic achievement in mathematics problem scores. 
3. Parents' level of income affect the students' academic 
achievement. The socio-economic status of a family has long 
been stated as being the most important factor in determining 
one's success or failure in life. 
4. Parental involvement in school development had a significant 
relationship with students' academic achievement. 
Findings 
1. Academic achievement of second grade students showed the most 
significant academic gains as a result of parental involvement 
in reading, mathematics concepts, and mathematics problems. 
2. Academic achievement of students is enhanced by the level of 
education of the parents. 
3. Academic achievement of students is enhanced by the level of 
parents' income. 
4. Higher academic achievement of second, fourth, and seventh 
grade students is often observed with parenta 1 involvement 
with school development. 
5. The level of parents' education and parents' income is a 
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positive factor in students' academic achievement. 
Implications 
The following implications can be drawn from this study: 
1. Parent's involvement in academic tasks contributes to the 
effectiveness of their children's education. 
2. Pupils will benefit from program that provide for more 
structural involvement of parents. 
Recommendations 
Involving parents in the educational process seems to suggest 
that educators and administrators must suggest strategies for 
getting parents involved in educating their children. Getting 
parents involved in educating their children is not enough; the 
strategies must be both productive and 1 ast i ng to the point that 
every student can become a productive individual. The following 
recommendations are therefore made: 
1. Further research be done to substantiate the findings of this 
study. 
2. The information from this study be shared with administrative 
personnel and parents. 
3. Principals and other administrative personnel set up programs 
to attract parents as partners in education. 
4. Tutorial programs should be established for children whose 
parents cannot give them the help they need academically. 
5. Boards of education should make policies that will encourage 





SAMPLING OF LETTERS TO HENRY COUNTY 
AND DOUGLAS~TY SCHOOL SYSTEMS 
"'' Oeoral• •· l•ith 
331t laltl¥004 Drive, a. v. 
Atlaata1 Oeoraia lOlll 
Den"'' a.hhl 
1 heve received your letter requeetina permi11ion co 1urvey 
perent• of ••lect ••venth arader• in our •y•t••· Two of our 
1chool1 hou•• aevench 1radara. You have my permiaaion co concecc 
the principal• of ch••• cvo 1chool•· Their na.,~ end eddr••••• 
are 1h01111 belowl 
Dr. Timothy N. Pulli•• 
Principal 
Stockbrida• Junior Hiah School 
Sll Old Conyer• Roed 
Stockbridl•• Georai• 30281 
Mr. Irati J•.,• 
Principd 
Henry County Junior Hiah 
166 Holly Smith Drive 
McDonouah, Georaia 302Sl 
I 
School 
1 feel thee your atudy i1 1 aood one and 1 viah you tucc••• in 
the ca.pletioa of the ecu4y. 
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Dr. Timothy N. Pulliam 
Principal 
Stockbridge Junior High School 
533 Old Conyers Road 
Stockbridge, GA 30281 
Dear Dr. Pulliam: 
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May 16, 1988 
I am presently a doctoral student at The Atlanta University. 
I am conducting a study to determine if there is a relationship 
between parental involvement in schools and students achievement 
in academic work. In order for me to get the information needed 
it is necessary for me to survey a selec~ group of parents. 
I would like your permission and help in administering 
these questionnaires to parents of selected seventh grade 
students for the purpose of securing data for this study. 
Thank you kindly for your cooperation and consideration 
in this research project. 
~?f.;£tt;-
Georgia N. Smith 
May 16, 1988 
Mr. Brad James, Principal 
Henry County Junior High School 
166 Holly Smith Drive 
McOonou~h , Georvia 102SJ 
Dear Mr. James• 
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I am presently a doctoral student at The Atlanta 
University. I am conducting a study to determine if there 
is a relationshi~ between parental involvement in schools 
and students achievement in academic work. In order for 
me to get the information needed it i~ necessary for me 
to survey a select ~~:roup of parents .. 
I would like your permission and help in administering 
these questionnaires to parents of selected seventh £rade 
students for the purpose of securing data for this study. 
Thank yo11 kindly for your coooeration and consideration 
in this research project. 




LETTER TO PARENTS AND QUESTIONNAIRE 
Dear Parent(s): 
I am a student at The Atlanta University undertaking a study 
of parental involvement in academic achievement in the Henry 
County Public Schools. I am interested in finding out as much as 
possible about the relationship of parental involvement and 
academic achievement. In order to get the information needed it 
is necessary for me to ask questions of the parents. 
Please take a few minutes to complete the attached 
questionnaire. The information which you give will be kept 
completely confidential. Once the answers are utilized, all 
questionnaires will be destroyed. The results will not identify 
anyone by name or by responses. 
When you have completed this questionnaire, place it in 
envelope, seal it and return it to the school by the child 
bringing it to you. 
I apologize for the length of this questionnaire and ask your 
indulgence. I hope the results of this study will assist 
educators in their efforts to improve academic achievement. 
Sincerely yours, 
Georgia N. Smith 
PARENTAL INVOLVEMENT QUESTIONNAIRE 
Directions: Please check the most appropriate response in each 
numbered item. 
I. Sex of person answering: 
Male 
Female 
2. Marital status: 
Married 
Divorced == Separated 
Widowed 
Never been married 
3. Age of person answering: 
20 - 24 
30 - 34 
35 - 39 
40 - 44 
45 - 49 
50 - 59 
60 and over 
4. Our (My yearly income range is: 
-- s 0 - $3,000 
-- s 2,999 - $19,999 
-- $20,000 - $49,999 
-- $50,000 - $100,000 
5. Ethnic identification of person answering 
White 
Black 
Other (please specify) 
6. Education (please circle your highest level): 
____ No high school diploma 
____ High school diploma 
____ Some education after high school 
__ Four year college degree 
____ Graduate degree 
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__ Other extended family 
Person other than a relative 
8. Have you attended any parent conferences for your child 
during the 1987-88 school year? 
Yes 
No 
9. Have you attended PTSA meetings in the last three months? 
__ Yes 
__ No 
10. Have you done any volunteer work at your child's school 
during the 1987-88 school year? 
__ Yes 
__ No 
II. Have you participated in any school fund raisers this year? 
__ Yes 
__ No 
12. Have you worked with your child on maintaining good 
discipline in the last three months? 
__ Yes 
__ No 
13. Have you requested a conference with your child's teachers 
this school year? 
Yes 
No 





15. Are you familiar with the type of school supplies that must 
be purchased by parents on a yearly basis? 
Yes 
No 
16. Do you orientate new parents to the school and community? 
Yes 
No 




18. What is one thing that you would like to see changed at the 
middle school level? 
86 
19. What program would you like to see implemented at the middle 
school level? 
20. Do you know the amount of time you child spent working on 
homework this week? 
Yes 
No 
21. Did you stress good behavior this week? 
Yes 
No 












25. Do you check to see if your child has supplies to work with 
each day? 
Yes 
_. __ No 
26. Do you know whether your child understood his work this week? 
Yes 
No 











More than 60 minutes 








READING AND MATHEMATICS ACHIEVEMENT SCORES 
FOR SECOND, FOURTH, SEVENTH GRADES AND 
BOTH SCHOOL SYSTEMS 
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